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1.PBIS (Positive Behavioral Interventions and Supports)
2.AAC (Augmentative and Alternative Communication)
3.CRPD (Convention on the Rights of Persons with Disabilities)
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Mrs. Moreno has taught typical learners and students with high-incidence disabilities in a fifth-
grade inclusive classroom for 6 years. Then came COVID-19, and she panicked as she now had
to teach her class fully online, which was new to her. Initially, she talked through her
presentations while showing slides and asking questions. The problem was only a few students
ever participated and rarely did her students with identified disabilities. Then she had an “aha”
moment and decided to try strategies she and some of her colleagues used in the classroom that
provided many opportunities for students to participate: choral responding, response cards, and
guided notes. Together with the special education teacher, they identified some online
adaptations for her students with disabilities. Participation and quiz scores increased, and her
classes were much more interactive and fun.

A global health emergency resulted in more school-aged students than ever being educated
online. No doubt, many students with disabilities are being educated in inclusive online classes,
given that in 2017, more than 63.4% of students with disabilities spent 80% or more of their
time in general education classrooms (Riser-Kositsky, 2019). Inclusive online learning can
occur synchronously, with the teacher and students involved in instruction online together, or
asynchronously, where they are not online at the same time, or a combination of both. For online
teaching, high-tech tools, those that have electronic components, are needed. Commonly used
tools include video conference platforms like Zoom or Google Meet and learning management
systems like Canvas, Teams, and Schoology (Edwards, 2020).
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The need for increasing active student responding for students with disabilities has been
recognized for years. . These low rates are especially problematic for students with disabilities
who are often academically behind, trying to play catch up, and slower to learn than their
general education classmates. Fortunately, there are many instructional strategies that teachers
like Mrs. Moreno can use in face- to-face and online teaching that are designed for students to
make more active student responses.

( &KX 5| 8 Barbetta, P. M., & Morales, M. (2021). Three low-tech active students
responding strategies for inclusive online teaching. Teaching Exceptional Children. Doi:
https://doi.org/10.1177/00400599211025553 )
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