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Early childhood educators face insurmountable challenges in meeting their professional obligations. Aside from the traditional roles
that teachers have assumed, they are now expected to serve as curriculum specialists, diagnosticians, health care providers, family
counselors, adult educators, program managers, child development experts, child advocates, mental health specialists, nutrition specialists,
and many others too numerous to list. At the same time, the teaching profession is confronting new notions of pedagogy and more intense
scrutiny by professional groups. Because the early years have now become a cause célébre for many people and groups, there is no
shortage of self-described experts ready to promote their opinions and solutions for the care and education of young children.
Unfortunately, such entities often lack the preparation and the grounding in the various bodies of knowledge that comprise the field of
carly care and education. For example, all too often, the curriculum is misunderstood and looked upon as something that teachers do to
children and not as something that teachers do with children. Parents are frequently considered a part of the physical landscape and not
as the child’s first teacher or partner in the teaching and learning enterprise. Here teachers are relegated to assembly line roles and
pressured to keep to a certain instructional time schedule under the guise of teaching and children learning. This approach to the care and
education of young children will surely undermine the current mantra of “no child left behind” so prominently promoted by certain groups
and individuals. In this highly politicized environment of schools and childcare, early educators are faced with the challenge of defining

what to teach, when to teach it, and why it is important to teach it, all against enormous barriers.
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